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Specific Responses to CPS Resources for Rating of Impact on Student Learning

General:

1. Professional Development time: The CEA made it clear that any professional development around the Rating of Impact on Student Learning (Impact Rating) was to be done during contractual hours, or in exchange for that time.  In other words, while it is helpful to have a video and resource packet available to educators, they should not be expected to view them on their own time.  A principal may ask them to do so, but must then release them from some other required time.

2.  Difference between current and former meaning of DDMs:  The current meaning of DDMs is different that the original one, significantly due to the difficulty of implementing the previous requirements of DDMs.  The ratings will still be based on “multiple measures of student learning, growth or achievement” as agreed to, but note that these new measures:
Are not required to measure growth. 

Are not required to be common measures.

Are not required to be valid or reliable.

While all of these characteristics are preferred, they are not required.

CPS Resource Packet:

Page 3- Correction: “Ensure that change in performance represents student growth”

Measuring growth is not a requirement of these DDMs. They must measure learning, growth OR achievement.
Page 4 - Clarification: “DDMs may inform both an educators summative performance rating and impact rating.”


While the use of DDMs may inform both, the results from DDMs may only be used in the summative performance rating if the educator has chosen to include those results as a way to measure progress on their Student Learning Goal.
Page 5 - Correction: Definition of Achievement “Student gains to be measured as a change in student learning over time; that is, it should measure the difference between a baseline assessment and a post-assessment covering similar concepts and content.”


According to the Merriam Webster Dictionary, achievement is “a result gained by effort.”  Achievement is a static measurement of a result, not a change over time.  In the definition of growth on that same page “change in achievement between two or more points in time” this difference is implied.  A baseline assessment is not required in order to measure achievement.
Video:

1:45.  Correction: “Beginning 2015-16 educators earn two ratings”


While all educators will submit data in 2015/16 for the Impact Rating, they will not receive an Impact Rating until at least Fall of 2017 because the Impact Rating needs to be based on at least two years of data.

3:50 Minor correction: “Measures of impact on student learning, growth and achievement.”


This should be “Measures of impact on student learning, growth, OR achievement.”

4:45 Correction: “DDM (District Determined Measures) data for 2 years.”


The contract (definition HH on page 7 of Appendix D) says that this will be two years of data for the first rating, and then three years thereafter for both State Assessments and DDMs.

6:50 – 8:30 Corrections: 


Growth is not a requirement of these DDMs. While much of this section is correct about how to use these kinds of assessments to measure growth, it is not a requirement that DDMs measure growth.

“Every measure MUST have a BASELINE.” Not true.  Growth is not a requirement of these DDMs.


“Repeated Measures Design: Some teachers use short measures throughout the year to monitor student growth on a set of skills.” In the agreement, the idea is to use the same rubric over a series of assessments.

“Post- Test only: Not really feasible for a locally made assessment. Only applies to MCAS and some commercial product because there is not baseline.” The agreement does not require baseline data for this option.

“Unit Assessments: While a common form of assessment, it is necessary to have baseline data to compare. Also, one unit alone is not enough of a measure.” The agreement does not require baseline data for this option.


“End-of-Course Exams: While many courses have these already, it is again necessary to have baseline data. For this reason, these are rarely used as DDMs, unless preassessment data is collected.” The agreement does not require baseline data for this option.  The CEA has not seen any evidence that these are rarely used.

“Capstone Projects: Capstone Projects are large-scale student projects that represent a culmination of the work completed in a course. Perhaps the biggest challenge in using capstone projects as DDMs is the difficulty with measuring growth. The goal of DDMs is that they measure student growth over the year.” Measuring growth is not a requirement of these DDMs.
9:30 - Clarification: “To determine a Student Impact Rating of high, moderate or low for an Educator, an Evaluator will use his/her professional judgment to consider the body of evidence collected throughout the five step cycle.”


The Impact Rating is determined only with the following evidence: District Median SGP in ELA and Math averaged over 2 or 3 years and results from the District Determined Measures submitted by the educator.
10:20 – Clarification: “Educators submit their assessment (not data) to their Evaluator

via Teachpoint.”


The resource packet indicates that educator should submit the assessment, including a rubric if needed, to the evaluator via email.  The evaluator would then create an Educator Plan Form and share it with the educator.
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